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ABSTRACT 

The experiences of a home counselor for a blind 
infant intervention program are summarized. Discussed is the role of 
four areas in successful programming: (1) exposure, or the need for 
hands-on experience with the world to understand cause/effect and 
promote imagination; (2) experience of things in such a way as to 
provide realistic associations and a foundation fc^ visualization; 

(3) expectations, which mitigate against learned helplessness; and 

(4) enjoyment, which provides motivation for self-initiation. The 
paper concludes by listing a series of additional 
for blind children's independence: essentials, efficiency, 
energy/exhuastion, explanations, esteem, extra-curricular interests, 
encouragement, excuses, and evaluation. (CL) 
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Through my career I have had the joy of interacting with, and 
being on the teams of hundreds of legally blind infants and 
children. They have been my teachers and have given me 
intense respect for human potential. They have also f ent me 

on an on-going quest for JSey ^ ^S'^^'f'JSL'^-f ^"dS IT " 
foundation for success and the belief that I CAN DO IT, 
when the impact of blindness can interfere with acquisition 
of that potential. 

There have been times, for example, that I have come home 
after working with a blind child that I know can dP i ti yet I 
have found myself asking such questions as: 

-Why am I worried? 

-What am I missing? (...is the child missing? ...are 
others missing?) 

-Why is there frustration? (Mine.. the child's.. the 
parents. . .other professionals?) 

-What needs to be done? (By me.. the child. .others?) 

-What IS being done that is interfering? (By me.. the- 
child. .others?) 

-What statement is being made by the actions/non-action 
of the child? 

-What is necessary for this child's success in this 
situation? 
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anr;e°"s^\\^L%1ue^%L^%^'^^^?L!^ "-^^ ^or specific 
However, as I try^to ^idersta^S^h""^"" ^^i^^^- 
learning and applyina inlormJ?f ^he impact of blindness on 
some patterns?^^ ^ information, l am starting to recognize 

SitS'va'rf^trciub Bl'i^d'LbLs'f ' ^'f' * ^^"^ Counsellor 
education is heavily chi?d-bas J experiential 
significance of this is refJ^r^IA ^he 
intensity with which i e^n-!?!! ^5 obvious bias and 
dynamics affecting the unianf ^! understanding the total 
doing without visio^, the 2rL?ri^?^f^'^^ learning and 
However, most of ihe chUd^ei ^^"J^^'^^u""^^' 
taught ME, have little or n^.^^. S ^ ""''^ have 
a foundation. In addition t^^v^i "TJ^ °" t° ^"ild 

the incidental learning ?Sit thL-r° advantage of 

initially totally dep2Sde^? uoon ^^K'^^^?^ P-^^" a" 
and motivation tl Dromotr^oi^S k°^^"^ ^""^ guidance, input 
other modaliUes? ^Th^s the i™^?^'^ ^^'^"^^ ^heir 
impairment for tMslop^l^t'L^rdrSL^ic!" 

sScc:L'"?ha? ;iaf £|\%1ec^e%\Tb?!SdL°^ the foundation for 
aware of the fact that th» .r^ blindness, i have become 
EXPECTATIoSI Itll a prim«v ro?f <=f EXPOSURE, EXPERIENCE and 
isolation, but the smerafLf^^; significant in 

almost essential fof^suwessfui^^S'-'-i?" °* '^""^ 
of the tools with't^e^at^U^I^'orrwi'DS"!??' J^^'L^?.'^"" 
o1era!l'j!?|Sre°'tr^°^''^'" " " in"f„s?c'p«t'Sf1he 
enhlScedf ^he ihanen^rfs^to"^ achievement Sill |e 

the total dyn'Lics"nS'd%te%^?„r i L'f of jhe""""*"^ °' 
to have more direct (active) in^ ™ -^^ ^'^^^^ needs 

prescribSI so^JUs tl oroM'Lr-'"""?! °^ ^^ild makes 

awareness of sone°o"i t'Se^IS^i^^^ce^^^r^S^^ir^L' LrTei^] 

If -tL^fre^en%sJ^^'d'?h'?SSs'h%'^^^'? Patterns 
anticipation can l^a^to pirtLiS??iL'"^ ^"""^ him... so that 
on" sequential exposure 5i tinnf ' '^^ ""^^ "hands 
existance of a wJ??d "out tJ^rf ^ Ti-'^" 3° confirm the 
staying in his own to AT, 5her;fore"ea?fS"- "'""^'^ 
often consist of "co-acted" activ?tf:.5f^ intervention will 
bonding; to promote the chii^^.™ designed to establish 
establish object plrmanenc^^n^ awareness of self; and to 

ojecc permanence and "moving out", it is natural 
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for these activities and the related verbal input to be 
child-centered and related to the immediate environment to 
establish an associative foundation. 

While these interventions promote the care-givers' awareness 
of how to help their child become "part of the action," they 
also reinforce fears of what their blind child cannot yet 
understand and do. This can sometimes effect the overall 
pattern of exposure. For example, family shopping may be 
done vhen the child can be kept at home because "after all, 
there is nothing for him to see to keep him occupied," 
Instead of protecting the child from boredom, this attitude 
is actually depriving the child of the opportunity to share 
the noises, smells, action, people, sensations and sequences 
of going shopping (from getting into the car, going into the 
store r and bringing home specific items, etc. How does the 
food get there? The Good Fairy?) True, the associations 
will be fragmented and distorted until the context of the 
experience can be understood*!: However, the shared activity 
will help to promote curiosity and acceptnce of new 
situations. As these activities become common, it may also 
prevent the child from wanting to seek the security of home. 
Many visually-impaired children resist even simple transition 
because they cling to the comfort of familiarity. 

Recently r I went to the store with a blind 2-year old. We 
were having the productive fun of putting things in the cart, 
shaking boxes, smelling fruits, and squeezing packages. 
However, when we were near the meat section, the butcher 
suddenly turned on the saw to cut meat. The resultant noise 
frightened the child, putting a halt to our activities. The 
initial response of the mother was to have the butcher stop 
until we were out of the store and to take the child home 
where we could continue exploring foods,, but in a "safe" 
place. Obviously, at this stage checking out the saw would 
not help the child to "understand" what made the noise. 
However, with reassurance we remained in the store and 
gradually moved near the area of sound, making casual 
reference when the saw was going. The child picked up our 
calm acceptance, was gradually able to erase his fear, and in 
a short period of time, was saying "saw" when he heard the 
buzz. It had become "all right". 

Exposure promotes awareness of existence of things and 
cause/effect. It stimulates curiosity and the asking of 
questions. It activates the imagination. It feeds the mind 
with information and can be varied or consistent; random or 
sequenced; tangible or undefined. It is not necessarily 
determined by what the child will "readily understand," but 
rather by what is happening. 
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If, 



fSSndHtion «r!f«' ?f exposure is not dependent upon a 
for f!! ? Of association, it contributes to the whole If 

has tSrSud'at lllll ^i^^' of^iricks 

parts^^%1i^^o^^?^It\Sn1 on%^?^?"J| ^?ru^\^L°I^^S![l 

va.!hn«ee - 7 o* a »ail truck, or perceived the 

vastness of a moving van, or felt the k^o^^k^^^^iI^* T • 
truck? It takes lots o£ eSpofuJe fSr thi "S^^'s" 

Opportunity to asfL??i^^'"?' '^"^ "hands-on" 
yt^^wttunicy CO assimilate, interpret and reinforce 

information. I am reminded of a blind boy who "finallv" 

Ho K.S ; Y ^^^^ urgency was. The child replied that 
the?e was rh^Jh'^* bathroom. The mother poiiJerOiJ that 

surprised and deUaStiS ^J'/^"'^?^: ^^^^^ bo?h 

been"n diaSerf ^h^^^ i Probably relieved.) When he had 
out on thi?^?^?' t' "° to think of him missing 

Pick ?t uf ^S''"*^^""' "^^^^ sighted children migh? 
K^hi^h^ on their own. And, had the boy been exposed to 
the bathroom before he "was r*»*H«" «-« . i.v % e*po5eu co 
would still havi hL Zk^ ? * t° facilities, 

wouid^ L^^^jp??^L?if .^2^---Se" e^u^^ro%^?^ir" 

Jh^^'^fr" introduced the child to the joy of disclverina 
Jocat^Sns' bathrooms in^?£ so?ts of ^ 

iere io^s'of StSfr^^i-"' P?""'" reminded tSat there 

Places tha? i.h! fyK?^''^^i^ the church and other "familiar" 
places that the siblings had taken in visually and that Jhf 

ra?he?%ha?^fn" °' "^f""" ^^^^ kept "m Ji?S^Jem^ '''' 
rather than encouraging and helping him to explore the 

cKud^g^ve'Alufs "^'""'ji ■ """^ to'£a?t"u^tn the 

clies Sav n^iSr ^ ''f*?^!?"^ the information (those 

lie jusJ^EIrl ^'^P^" things 
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Exposure is a vital component of experience, but it alone 
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we roust be especially careful not to hurry the process of 
learning, which goes from concrete, to manipulative, to 
abstract. For example, language is abstract and can be 
absolutely meaningless without real associations. How many 
?iroes have we been mislead into thinking that a child knows 

what he is talking about because his ^^^^JP^^^^ PJ^^V boy 
seems so complete? I went to the home of a totally blind Doy 
who happened to be extremely verbal in spite of being very 
shelte?ed -because he might get hurt". The child was eager 
to share the fact that they had S^tt^n a kitten, and 
proceeded to describe it in detail, and telling me that it 
Sis his job to feed it. I was thrilled for him. When I 
asked where it was, the father told me that it was outside 
and they wouldn't let it in because cats ""^^f ^erms. In 
fact, the child had never touched it and his sole active 
involvement was putting a bowl of food on the floor and 
filing the ki?ty to dinner. The child knew how to repeat 
desir?ptiSns he had heard, but had no real i^ea of what he 
was saying. He wouldn't recognize a kitty. With sadness I 
listened to more empty conversation from the boy and 
carefully waged an effort to convince the parents that 
experiential deprivation would be more detrimental to the 
child than "dirt". 

on another occasion, a child came P"^^J°°^*"^hen 
excitedly told his mother that they had "made a cake. When 
asked how they did it, the reply was "Oh, ya just move a 
tloon around in a bowl." Because that was the only part of 
the experience that he actively participated in, it was his 
oSfy Concrete perception of what was i-^^^^jf 
sighted peers had a more complete picture of the total 
process, even if their only active involvement was stirring 
loo? ?irtunately, the mother picked up o^^^is and the child 
shared in making a cake at home, experiencing all the steps. 

Even with a good experiential foundation, J ^^'"".^Jhat **is 
sophisticated thought processes needed to "visualize wnat is 
happeniig when onl? wo?ds are the clue. Once I spent the day 
Suh S ?lroily and their 9-year old totally blind daughter, 
we developed car trouble. The first clue was the smell of 
qL; On checking, someone observed, "Oh, look, there must be 
r?4ak in the fuel pump. See the drip?" Later, the child 
SaSe the coS^ent, "A leak is a drip." She had been working 
on trying to understand what was happening and "leak and 
-drip" were the only concrete aspects of the conversation, 
from her perspective, for which she had any associative 
fonndation There wis no way that she could comprehend the 
to?2? suSition! LHore thL I can understand what makes my 
car iori HoSeie^'^we did talk about "leaks" to help give 
her more information for association. We discussed that 
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leaks can be drips, but they can also be air, such as when 

r.ld^'' f"/^?'' that if the ^ootSpaste 

leaks out of the tube, it doesn't necessarily "drip". In 

!j5rh/K -"^2 ^° ^t""^ h®*^ tangible examples to demonstrate 
Ih.l cJ! described as a leak, what was interesting was 

the'ns?'of"exSmplesr''""' extending 

Another interpretation of EXPERIENCE that is vital is 

^"^^e-^tly we -help" the blind child who is 
° something, to save time or frustration. In 

effect, we are hampering that child because he is not getting 
the practice that will help him to smooth his skills. 

fir? ih!i." proficiency. We often overlook the 

tact that a sighted child sees others performing tasks, 
picking up visual clues for efficiency, without actually 

^J"?!!^ process The only way that th-: blind child 

will get the necessary reinforcement is by actii ^^ly repeating 
the experience and its variations. During any shared 

i^^"; ^'^ should continue to ask, "Am I doing things that 
the child could actually be doing?" 

In addition, interest and purpose will enhance practicing. 
t ' u'^J^^^^^^' ^ ^^^^^ learning to sort coins in school, 
etfiV? uf ?® opportunity to understand how he can apply the 
Mooi : .^"^h® able to got to the store or cafeteria and 

used coins for exchange? There needs to be a concrete 
foundation based on active, logical and sequential 
experiences, with enough reinforcement and variation for 
generalized application. 

EXPECTATinNR. 

In the past, I have capsulized the "Sequence of Doina" into 
AWAKE, CAN, HOW and DO (with motivation.) In effect, IF the 
individual was aware of things out there to do; knew thit it 

capabilities; and learned how, then it would 
E?pf??;Mrp putting a lot of weight on EXPOSURE and 

bXPr.^lENCE, and not enough emphasis on success's contributing 
factor of EXPECTATION. "i-i. iuuuj.«y 

The reality is that application of information is highly 
influenced by the expectations of others. The blind child 
has less of an opportunity to be influenced by peers and role 
models for self-initiated challenges, and responds to what he 
perceives to be the expectations of others, what has been 
observed to be inconsistencies in a blind child's behavior 
may in fact be inconsistencies in the expectations of 
others. For example, on occasion I have observed a child 
demonstrate a higher level of self-help skills and 
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independence in the school than at home. Conversely, there 
have been times that the school personnel was unaware that a 
child was doing something at home because they didn't see it 
happen at school. Communication and teamwork is essential, 
not only to understand the child's foundation and 
capabilities, but also to coordinate the process by which the 
child understands what is expected. 

Learned helplessness can take over because others are 
uninformed as to what to expect with blindness. It can also 
be a reflection of pity, which the child can pick up. I had 
the good fortune of seeing the "pity hypothesis" challenged 
by a 4 1/2-year old who had lost vision at age 3. His father 
had asked him to feed the dog, and he complained, "I can't, 
cuz I'm blind and it takes too long." The father retorted, 
"Son, you may have lost your vision, but you did not lose 
your ability to do your chores like the rest of us." A huge 
grin crossed the child's face as he left to comply. 

Behaviors may also reflect conditioned responses rather than 
potential. In walking, for example, one child in particular 
pulled back, and let whoever had hold of her hand take 
charge. Yet, if her hands were full and other modes of 
mobility guidance had to be used, such as a light touch on 
her shoulder, she would be erect and move much more freely. 
It was as though she thought you "expected" her to be 
dependent when you took her hand. Another child was 
resistant to intervention that introduced her to new things. 
She got into a pattern of complaining and needing to be 
coaxed to cooperate. This not only prolonged the activity to 
and produced frustration, it also denied others the 
opportunity of seeing how quickly she could actually 
comprehend what was wanted. During a cookie-making session 
that incorporated all sorts of concepts in a fun way, the 
child resisted the "goo" — dropped batter deliberately — and 
complained incessently. After assessing that the task was not 
too difficult, I finally sternly commented that, "I don't let 
my own children act that way and I don't expect xfiU to." She 
paused, processed, and almost immediately started working 
quickly and accurately, shocking me into wondering how many 
other things she was capable of, but not yet demonstrating. 
Plus, we ended up having shared funl 

FN.TQYMENTi 

Although active EXPOSURE, EXPERIENCE and EXPECTATIONS are 
necessary contributors to success for the blind child, I am 
finding that ENJOYMENT is also a powerful component. I once 
heard the statement that "Nothing purposeless perpetuates 
itself," and it gave me much food for thought. The goal is 
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maximum independence, but for the blind child— what is the 
motivation? The ENJOYMENT factor has a strong influ.-nce on 

^KinriJi-" ; ^^^^^ and energy to learn 

about things and get to the point of being able to do even 
the basic survival skills with ease, when there is severe 
visual impairment. But, as I look closely at the children 
who seem to^be a bit freer... a bit more involved in 
ii^^:*** ?K Doers," I also see a common thread of enjoyment. 
Think of the role that it plays in all of these areas: 

^j|Pys"ge -^ .When the parents begin to really enjoy their 
Child, It IS an indication that they have started to 
deal with their feelings about blindness and are be- 
ginning to understand and accept their child as he is. 
From the child's perspective, it seems to add essence to 
his life. From the parents' perspective, when this 
occurs, there seems to be more inclination and energy 
to share, rather than withdraw from situations. The 
quantity and quality of exposure is enhanced. 

fXPg ' ^^engftt If the child is enjoying an experience. 
It reflects that he is comfortable. Maximum energy 
IS being directed towards the experience itself, rather 
than being lost to focusing on ways to resist, or in 
assessing what is wanted or even if the situation is 
safe. 

ExpectatiffHR; when enjoyment is expressed in meeting 
expectations, it indicates that the success/failure 
ratio is realistic, and that the child has a REAL 
opportunity to £Mii self-esteem. The message, from 
the child's perspective is X CAN do i^l 

This would be the ideal place to say "That's it I" However, 
others have pointed out that I would be remiss if i didn't at 
least touch on some of the other things to be considered • 
concerning blindness and 1 CAM HQ 11, SUCH AS: 

ESSENTIALS: Each individuals situation should be adequately 
assessed with regard to aids, equipment and skills that 
would promote independence, would braille or large 
print be most efficient? Can low-vision aids make a 
difference? Has equipment been provided? Has a skilled 
Orientation and Mobility instructor been involved? Have 
all resources been made available? 
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EFFICIENCY: Even with the best of tools, the results will 

not be maximal if the individual has not been taught the 
most efficient techniques of their use. There are 
thousands of low-vision aids that remain in drawers 
because introduction of the use was limited to the 
doctor's office. Too many people have given up braille 
out of frustration because they were not taught (or did 
not practice enough) in a way that would reduce 
"scrubbing" and back-tracking. Many people sit home 
because they have not mastered independent cane travel. 
In effect, lack of efficiency is the inhibitor. 

ENERGY/EXHAUSTION; It takes more time and energy to process 
tactually and auditorily, without instant integration of 
the whole, by use of vision. Therefore, we must be 
aware of salient fatigue factors. A 5-year old totally 
blind child, for example, was put in a chaotic class 
with 25 other children. Although she was able to do the 
work, her mother recognized that she was coming home 
absolutely exhausted. Trying to sift through the 
ambient sounds in addition to understanding the other 
things that were expected took lots of energy. Moving 
her to a quieter class proved less stressful and more 
productive. 

EXPLANATIONS; The blind child deserves to have things 

explained. One time a teacher complained that the blind 
child in her regular class did things to get attention. 
In assessing the situation, it was observed that the 
teacher told the children to get their books ready. The 
blind child had a desk with a shelf below and slipped 
the book out. He then took it and slammed it loudly on 
his desk at least twice. The teacher demonstrated 
agitation. At the same tiuie, she seemed to be totally 
unaware of the fact that the other children had taken 
their books out of their lift-top desks and were letting 
the tops bang down. It turned out that the blind child 
had no idea that the desks were different and in his 
effort to be like the others, he tried replicate the 
noise that he heard them make. 

ESTEEM; Self-esteem cannot be given. It must be earned^ 

Yet, too often false praise is given to a child because 
of his blindness rather than because he earned it. One 
time a teacher was overheard repeating "nice walking" to 
a 3-year old total who had been able to walk for a long 
time. She thought it would make him "feel good". 
Actually, the real message that he was getting, since 
the other kids that were doing the same natural thing 
and didn't get similar praise, was... "Nice walking. . .for 
a blind kid." It has even been found that many people 
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continue to talk to their blind child much longer in the 
tone that they talk to babies. j-" 

Expectations often differ and the child is deprived of 
the opportunity to really test his potential. One year 
a child had a teacher who would accept his work even if 
It wasn't complete. After awhile, classmates began to 
resent this unnecessary favoritism, but the child was 
unaware of the feelings, it wasn't until he had a more 
demanding teacher and experienced detention with others 
who were late with their work, that he really felt that 
he belonged. , 

EXTRA-CURJICULAR INTERESTS; Isolation can be a real problem. 
The blind child deserves the opportunity to develop 
interests that will give him an' identity beyond 
blindness. People like to be around others who ar.e 
interesting and fun. With so much one-on-one ,-cpssary 

learning experiences, it is easy c-r a blind 
child to become self-centered. Extra curricu^ ' 
activities will help get the child involved with others. 

ENCOURAGEMENT; It must be kept in mind that vision plays a 
strong role in encouraging continued efforts. Simple 
glances can send the message that the child is on the 
right track or is pleasing someone. Also, a quick 
visual scan can give the information that a task is 
almost done, or that time is almost up. The blind child 

J^S?!/^"?^^^®.*'?^^ processing the same information. 
Additional positive strokes and verbal comments are 
fair. Helping the child to identify non-visual ways of 
assessing time components or introducing the steps of a 
project also helps. 

EXCUSES; There are times when it is appropriate to use the 
eye condition as an exception for special treatment. '■ 
The child should learn how to describe his needs 
comfortably, such as sitting in the front of the room to 
take advantage of any useable vision. 

Unfortunately, there are lots of inappropriate behaviors 
that are allowed to perpetuate with the excuse of 
blindness. The child misses the visual clues that 
others may not also do what he is doing, such as 
flicking his hands, or rocking, and that it is drawing 
attention to him. He does not receive subtle clues that 
his actions bother others. People worry that they will 
make the blind child self-conscious if they bring it to 
his attention. But, the child deserves to know that he 

iL?n^^"^^^1^5 before people avoid him due to 

THEIR discomfort. 
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EVALUATION; Although I believe that it is unfair to compare 
a blind child with one who can see, I do feel that it is 
good to take an occasional look at what other children 
at the same age are doing. This ma^ allow a more 
realistic picture, if there are concern areas, you can 
ask, "Is it the blindness that we are dealing with, or 
something else... like the fact that the child is 
becoming a teenager?" If there is a problem related to 
the blindness, then take time to evaluate and address 
the total dynamics. 

IN CONCLUSION: I have ended up using enough "E's" to rival 
the number of E's on an Eye Chart in the Doctor's Off ice I 
But — it is just a start. There is still the rest of the 
alphabet. . .and, ^ QM III 
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